

































































































































































































イムシフトが起こるとし，これまでの伝統的なテスト方法が続いている 1980 年代から 2000 年代
の間に授業方法を変えることでこのパラダイムシフトに対応すべきであると主張した。 
 
    20世紀に支配的なカリキュラム          古いパラダイムの解体             新たに現われたカリキュラム 
    ・評価方法のパラダイム                                    ・評価方法のパラダイム 
   1900s～2000+          1980s～2000+          1990s～2000+ 













































































































的に「学習の自律性」への AfL ツールが特定の実践によって，実現されるとしていた(図 2)。 
 














































































　ここで，OECD のキ ・ーコンピテンシーを改めて確認する。Rychen, & Salganik（2003）によると，
キー・コンピテンシーは，「自然環境の維持可能性と経済成長のバランスであり，社会的なつながり
を伴う個人の成功，そして社会的不平等の削減（p17）」を目指して OECD 主導で実施された DeSeCo
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 東北大学大学院教育学研究科研究年報　第67集・第1号（2018年）
 According to the National Guideline of Curriculum, ‘autonomous exploration’ is considered as 
an important part of the ‘Period of Integrated Study’, which is one of cross-curricular activities in 
Japan. And a formative assessment takes an important part of learning processes. In UK, the 
Assessment Reform Group in the UK set the purpose of the formative assessment as ‘autonomy 
of learning’. We can find the same keyword in these discussion both in the UK and in Japan. In 
this paper, we examine the meaning and differences in this keyword. 
 In the UK, Deakin Click （2014） criticizes the Assessment Reform Group, because this group 
does not regard the learner as autonomous learner, and he introduces a system thinking into 
formative assessment, and insists that learner should become a subject of learning by setting 
‘Learning how to learn’ （LHTL）, which is the purpose of formative assessment. In this 
discussion, we can find a recent development and a clear direction that we should follow to. 
 On the other hand in Japan, the government shows a direction of future development, 
however its basic concept, as a goal for 2030, remains ambiguous. And, in addition, we cannot find 
a clear direction of the purpose of the new education initiative. In fact, in the National Guideline 
of Curriculum, although we find several words like ‘autonomous’ or ‘assessment’, which are rooted 
in the western discussions, these words are transformed and modified in the context in Japan. 
 The ‘autonomous exploration’ is introduced to cultivate competencies to realize the 
sustainable development. And in order to cultivate these competencies, a formative assessment is 
a key concept. However the educational policy in Japan tend to ignore the original context of 
these concepts, because it is difficult to understand the deep meaning of these concepts.
Key words： Curriculum, Formative Assessment, Autonomy of Learning, System thinking, 
Learning How to Learn （LHTL） 
Use of Formative Assessment
for ‘Autonomous Exploration’ and its Problems
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